Pupil premium strategy statement — Reinwood Junior

School - 2025 - 2026

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 358

Proportion (%) of pupil premium eligible pupils 28%

Year statement covers 2025 - 2026
Date this statement was published October 2025
Date on which it will be reviewed September 2026

Statement authorised by

Emma Eastwood

Pupil premium leads

Emma Eastwood & Tania
Smith

Governor / Trustee lead Mark Castle
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £152,615

Pupil premium funding carried forward from previous years | £3,059

(enter £0 if not applicable)

Total budget for this academic year £155,674

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Statement of intent

We are an inclusive school and we have high aspirations for all of our pupils.
We believe that all students, whatever their background or starting point, have
potential to excel and succeed and aim to equip them with the necessary skills
to move onto the next stage of their educational path.

When making decisions about using Pupil Premium funding it is important to
consider the context of the school and the subsequent challenges faced. This,
alongside research conducted by the EEF, is how we identify the best ways of
utilising the Pupil Premium. Common barriers to learning for disadvantaged
children can be: less support at home, weak language and communication skills,
lack of confidence, more frequent behaviour difficulties and attendance and
punctuality issues. There may also be complex family situations that prevent
children from flourishing.

The challenges are varied and there is no “one size fits all”. We will ensure that
all teaching staff are involved in the analysis of data and identification of pupils,
so that they are fully aware of strengths and weaknesses across the school.
Throughout the year, we will regularly analyse the impact and make changes to
ensure the needs of disadvantaged pupils are met. We use data from academic
assessments as well as data gathered from pupil and staff voice, the behaviour
lead and this is discussed with individual class teachers at least termly.

Principles:

« We ensure that teaching and learning opportunities meet the needs of all the
pupils;

* We use the skills and knowledge of the experienced staff to develop
planning in order to meet the needs of all children and then deliver engaging
and highly differentiated lessons;

« We provide CPD to staff in order to ensure they meet the changing needs of
the children;

* We ensure that appropriate provision is made for pupils who belong to
vulnerable groups, this includes ensuring that the needs of socially
disadvantaged pupils are assessed and addressed in a timely manner;

* In making provision for socially disadvantaged pupils, we recognise that not
all pupils who receive free school meals will be socially disadvantaged;

* We recognise that not all pupils who are socially disadvantaged are
registered or qualify for free school meals. We reserve the right to allocate
the Pupil Premium funding to support any pupil or groups of pupils the school
has legitimately identified as being socially disadvantaged;




* A needs analysis has taken place and funding for Pupil Premium is allocated
based on this. Limited funding and resources means that not all children
receiving free school meals will be in receipt of Pupil Premium interventions
at one time;

* We will continually research new ideas and evaluate evidence as it becomes
available and adapt our approach in light of findings;

*  We will evaluate what is in place and ensure that things are adapted when
needed and are meeting the needs of the children at that point in time.

Demography and School Context

Reinwood Junior School is a larger than average community school for children
aged 7-11 years. The NOR is currently 358. Stability throughout the school is
excellent. There are three single aged classes in years 3 to 6.

Reinwood has a very mixed catchment. In 2024-2025 48% of children were from
the ethnic minorities, 10% above National Average and 30% spoke English as
an additional language. We have over 15 different languages spoken in total.
More than half of children come from the lowest 50% deprived areas.

L Bl S S |

Index of Multiple ~
Deprivation
Small area measures of

relative deprivation across
across each of the nations of

the UK, often broken into
deprivation domains.
\\ Download the data
4\ Download PDF report

- J 1 Legend Filter
1

7/

English 2019 IMD (E19) s

No data
B Most deprived decile
@ Ind

/

5th
6th
L 7th
@ 8th
B 9th
B Least deprived decile

Kirklees 038C
E01011207

@ English 2019 IMD  8th (24616

Ultimate Objectives:

To narrow the attainment gap between disadvantaged and non-disadvantaged
pupils compared to figures nationally and also within internal school data.

For all disadvantaged pupils in school to achieve nationally expected progress
rates in order to reach or narrow the gap to meeting age related expectations at
the end of Year 6 and then moving on to high school with a solid foundations
supporting them to achieve strong GCSE’s in English and Maths.

Achieving these objectives:




The range of provision the SLT & Governors consider making for this group
includes and is not limited to:

e 1-1 support when required;

e Additional teaching and learning opportunities provided through ETAs and/or
external agencies;

¢ Work will be aimed at accelerating progress; moving children to at least age-
related expectations (or significantly narrowing the gap);

e Resources are to be used to target children to make significant progress from
their own starting point;

e Emotional support for well-being needs;

e Support for other health needs;

e Behaviour and nurture support throughout the day;

e Targeted and time limited interventions;

e Pre-teaching and immediate feedback;
Immediate intervention.

This list is not exhaustive and will change according to the needs and support our
pupils require.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Weak language and communication skills — children enter school with lower
than expected language and communication skills. This is evident through
informal assessments in class when the children begin in year 3. Vocabulary is
limited and children do not always speak in sentences which has a significant
impact on their writing.

High attainment on entry to Junior School — children typically enter school
with higher attainment than those moving from Y2-Y3 in a through primary
school. Data is above national average when the children join school and this
then presents a larger range of issues in ensuring the children continue to make
good progress and achieve their potential. Disadvantaged children’s data on
entering Y3 is higher than any of the other schools in the locality.

Attendance and punctuality issues — the latest data pack shows that
unauthorised absences for Disadvantages children is 0.5% higher than non
Disadvantaged. There is a 1.9% difference between authorised absences for
the two groups too. Both of these are lower than Kirklees averages.

Basic skills not embedded — which means that all aspects of the curriculum
are impacted on. Children need additional support with the recall of basic skills
and this impacts then on independent work. Teachers have brought this as an
issue to Pupil Progress Meetings across school. For example, children know




apply their skills.

their times tables well at the end of year 4 as is evident in the check however,
they then find it difficult to recall and apply these skills. The same is evident with
basic grammar and applying this to their writing. The vast majority pass the
phonics screening by the end of KS1 however, they are not able to consistently

5 Number of pupils with SEMH needs - this area continues to increase. Pupils
display low self-esteem and are struggling with conflict resolution which then
impacts on their learning. A number of children are finding it more challenging to
self-regulate and manage their own emotions. There are more families asking
for support with their children’s mental health.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To ensure that the progress and
attainment of disadvantaged pupils is in
line with that of their peers at least.

Children achieving EXS+ will increase and
the gap between PP and Non PP will narrow.
(This will be evident in internal data as well
as end of KS SATS).

Children will be confident readers, writers and
mathematicians meeting the end of Key
Stage objectives and enabling them to make
a successful transition to high school.

Basic skills will be embedded and applied
across the curriculum and evident in all
areas.

To continue to develop the SEMH provision in
school and support children in getting the right
support at the right time.

Children will have increased self-esteem and
be able to focus on learning in the classroom.

Adults will support children in working
through issues using restorative language
and this will then enable the children to use
the appropriate language themselves.

Signposting for families will be embedded
and the school will continue to offer the wide
range of support.

To ensure that disadvantaged children will
experience the same opportunities as those
from non-disadvantaged backgrounds and
have opportunities to see a range of
opportunities for their future

Range of visits and visitors arranged.

Positive pupil voice about opportunities for
the future and wider engagement.

Improved attendance

Achieve a higher % of PP children in school
everyday over the academic year.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 99,308

the curriculum under the guidance and deployment of
highly skilled teaching staff. Enable time for
misconceptions to be addressed in order for
disadvantaged children to continue to make progress.
Provide challenge for the most-able disadvantaged
children to enable them to reach their full potential. Give
immediate feedback in English and Maths to ensure
progress in lessons is maximised. All support staff will
know who disadvantaged children are in class and what
needs to be done in order for them to achieve in lessons.
Teachers will adapt planning in order to ensure
disadvantaged children achieve their potential. It will
take into account their needs and interests to ensure
maximum engagement. Specific, targeted and
differentiated support to be put in place to enable all
(including the most able) to achieve their potential.

Teaching staff will complete Pupil Premium Nutshell and
share with support staff so that all know what is needed.
ETAs will be clear in what support they are offering and

the impact that it has.

Interventions delivered to identified children on specific
areas in order to ensure that children do not fall behind.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions

https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/maths-ks-2-3

https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/literacy-ks2

Activity Evidence that supports this approach Challenge
number(s)
addressed

ETAs Provide pre-teaching activities for identified 1,24,5

£94.313 disadvantaged children in order for them to fully access



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2

Grammarsaurus | Training for staff on ensuring basic skills are taught and 1,2,4
training and CPD | embedded and that children demonstrate mastery of
package these in order to apply them to a wide range of contexts
£730 and across curricular areas. Whole school training on the
Place Value of Grammar to support the development of
these basic skills. Buying the CPD package enables all
staff to have opportunity to develop skills.

Bespoke training for an English Lead on spelling in order
to put things in place in a timely manner and introduce to
staff.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mastery-learning

Leadership Time | Highly skilled member of staff to cover year leaders in 1,2, 4
£4.131 order for them to monitor the quality of teaching and

' learning as well as looking at progress of Pupil Premium.
Identifying strategies and support to be put in place and
ensuring that all children are making maximum progress.
Where there are issues, these can be addressed in a
timely manner.

Training for Looking at a variety of ways to support children both 1,2,3,4,5
support staff inside and outside of the classroom. Opportunities to
£134 discuss strategies and look at the language relating to

this.

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £ 43, 684

Activity Evidence that supports this approach Challenge
number(s)
addressed

Small Experienced staff who are highly skilled and well-trained to 1,2,3,4,5

group provide booster groups in reading, writing and maths. This will

tuition — also ensure consistency for vulnerable children and reduce

£15, 492 anxiety as is a familiar adult.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition

Nessy Access to Nessy for identified children in order to support their | 1,2,4
£396 phonetic and reading abilities. It provides a tailored, interactive
programme for children to support their learning.

https://www.nessy.com/en-gb/shop/research



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.nessy.com/en-gb/shop/research

ggf,f’g’reg?ﬁ Experienced SEN ETA to coordinate and work with SEND 1,2,4,5
ETA disadvantaged children in order to enhance curriculum and
£25, 373 provide them with ‘life-skill’ opportunities.
https://educationendowmentfoundation.org.uk/public/files/Publi
cations/ Send/EEF_SEND_Evidence Review.pdf
Morning Experienced staff working in a morning to provide nurture and 3,4,5
Support pre-teaching to individuals in order to support SEMH as well as
£2423 improving attendance and punctuality. This will provide

targeted individuals with the support they need and ensure

they are ready for lessons. Strategies will be individualised and

they will be adapted to meet the needs of each pupil.

The EEF are currently funding research to analyse the
effectiveness of pre-teaching in primary schools

https://educationendowmentfoundation.org.uk/education-evidence/quidance-

reports/primary-sel - environments

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 13,767

Activity Evidence that supports this approach Challenge
number(s)
addressed

APSO School APSO will monitor and improve the attendance of | 3

£2167 Disadvantaged Pupils.

Bus pass and taxi provided for identified children.
Parental Available to support and signpost families providing early 1,3,5
support help and guidance.
£1969
https://www.eif.org.uk/why-it-matters/why-is-it-good-for-
children-and-
families#:~:text=Early%20intervention%20can%20help%?2
Ochildren,and%20support%20good%20mental%20health.

Minibus Enhance the curriculum with the use of the minibus to 1,3,5

£4,020 access local facilities previously unable to due to cost of
coaches. Reduces the cost to parents making educational
visits linked to topics more affordable.

Nurture To support the social emotional and mental health 5

£4,184 development of children in school.

A Star A tracking tool which also provides accredited CPD 3

Attendance courses, specialist webinars and real support from



https://educationendowmentfoundation.org.uk/public/files/Publications/%20%20Send/EEF_SEND_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/%20%20Send/EEF_SEND_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://www.eif.org.uk/why-it-matters/why-is-it-good-for-children-and-families#:~:text=Early%20intervention%20can%20help%20children,and%20support%20good%20mental%20health
https://www.eif.org.uk/why-it-matters/why-is-it-good-for-children-and-families#:~:text=Early%20intervention%20can%20help%20children,and%20support%20good%20mental%20health
https://www.eif.org.uk/why-it-matters/why-is-it-good-for-children-and-families#:~:text=Early%20intervention%20can%20help%20children,and%20support%20good%20mental%20health
https://www.eif.org.uk/why-it-matters/why-is-it-good-for-children-and-families#:~:text=Early%20intervention%20can%20help%20children,and%20support%20good%20mental%20health

£287 experienced attendance leads. Increase attendance and
support families

Breakfast Club | To ensure children are in school on time and have 3,5

£1140 received a meal before the school day starts to enable

them to learn.

Total budgeted cost: £ 156,759




Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

ETAs in class provide immediate feedback therefore enabling misconceptions to be
addressed quickly as well as moving more able children on to greater depth
challenges. This then enables immediate interventions to be undertaken therefore
children make the maximum progress from their individual starting points.

Monitoring showed that all ETAs knew them children and were putting a range of
interventions in place. Pre-teaching was put in place for identified children which made
them feel better equipped to start the day.

Disadvantaged pupils particularly felt check-ins were helpful, “I liked being asked if |
was OK and it meant | didn’t have to put my hand up for help.” Year 5 pupil.

“| feel better after my morning session because | know what is coming for the rest of
the day. | also like having my morning natter,” Year 6 boy after a term of pre-teaching
and morning sessions. Teachers have reported the positive effect this has had on
children and they are engaged and ready to learn. This will continue into 2025-2026.

English training for whole school helped with the basics however, full implementation
will not take place until 2025 — 2026 and after this, we should be able to see greater
impact. This will continue into next year and impact should be demonstrated across all
curriculum areas as well in internal data.

Leadership time has enabled year leaders to work with targeted children to deliver
specific and highly personalised teaching. In addition, year leaders have monitored the
progress of disadvantaged children. Notes from pupil progress meetings and data
highlights how the support has narrowed the gap. Interventions have been put in place
following leadership time and analysis of need.

Nessy is accessed on a regular basis by identified children and the assessment data it
provides shows they are making good progress. It will continue into the academic year
2025-2026 as there has been significant progress from baseline to end of year. Nessy
provides reports to show progress and also highlights small step progress towards
larger objectives. “Nessy is fun. | do it nearly everyday. My English is getting better and
all | do is games.” Year 6 boy.

The school APSO monitors and improves attendance. Cases are looked at on a case
by case basis. Individuals have specific and tailored support.

There was whole school training on Restorative Practice which has then been used
when resolving any issues that arise. Children are more confident using the appropriate
language and speak in a calmer fashion. Fewer incidents are being reported and adults
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feel they are better equipped to deal with situations. “The training reinforced how we
could support children in coming to resolutions and talking through things.” ETA.

The mini bus has been used significantly throughout the year enabling year groups to
go on trips as well as enabling groups to access a range of sporting events. This has
kept costs to a minimum and ensured that all children are able to access. It has also
been used to support in transition and looking at future aspirations. For example, a trip
to Greenhead College resulted in the following statement, “I didn’t think people like me
could go to Greenhead. | want to go and do science when I'm bigger,” Year 6 girl.

The experienced SEND ETA has worked with SEND and disadvantaged pupils across
the year groups and has provided multiple opportunities. The children have visited the
shop on a weekly basis in order to purchase ingredients and then have cooked on an
afternoon. They have been on multiple visits and had opportunities to take part in
specialist events. This will continue into the 2025-2026 plan as the impact is clear.

KS2 results
Reading — 71%
Writing — 77%
Maths — 72%

RWM - 59%

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Well — being Curriculum Shahana Knight/Seth Foster
Nessy ILT Education

Toe by Toe Keda Publications
Barrington Stoke Readers Barrington Stoke books
TRUGS Read Succesfully
Grammarsaurus Grammarsaurus
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Further information

In addition to this, the progress of Disadvantaged Pupils will also be a key priority in the
SIP.

12




